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Abstract: The authors present several opinions on famijhendontext of an institution responsible for multi-
sided upbringing of a child. The initiatory periofia child in family especially abounds in parematistd micro-
social neighbourhood's activities of protectivdfunal, social, moral, ethical character. The dttamis also paid
to the basis of upbringing processes present dsooglisation and inculturation. What is also eagibed is the
fact that all parental activities should aim ai@dkisake keeping to its subjective and indepenclestacter.
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1 Introduction

The institution of a family, as an extremely im@mrt one in child's life, has been present for
a long in the area of interests of researchersesepting various domains of knowledge.
Pedagogues, sociologists and psychologists perfbenanalysis of it in various upbringing
aspects (protective, cultural, social, moral ankicat), psycho-social (quality of life and
interpersonal relations, communication, bond, Haigion, pathologies, factors of personal,
emotional, day-to-day functioning type). The reshars perceive it as the institution of social,
upbringing, transferring general social culture aethg defined as the institution of culture.

As a preferred environment of child's multi-sidezyelopment and upbringing constitutes
its 'internal world’, the constructing of which @epls on multiple affirmative-pejorative
impulses.

The purpose of our paper is to present the rotéefamily in child's multi-sided development
and upbringing and multiple meanings in construygriia humanity.

2 Family as System and Upbringing Institution of a Child - Characteristic Outline

To illustrate a complete and thorough term ‘famigy'difficult and almost impossible.
Constant transformations of social-industry typesres an imprint on family, which relates to
some difficulties when it comes to define it. Fanblegins to evolve, accepting various, also
'innovative' models thus adjusting to the changegshe life environment. The existing,
traditional model of a family whose primary (andsiome families the main) breadwinner was
a man seen as the head of a family (a woman dé&hltheusekeeping, looking after children
and at times working in order to support the homeget), has not changed into a new model
of family defined a®galitarian, partner or democratiamily [1].

Social science treats family as the main factangdringing system which constitutes one
of the elements of holistic socialisation graspatigmpacts and inter-actions on an individual
unit [2]. Therefore, for a child, it becomes the shmatural and proper environment for
development in which it can be raised, it can ldaow to live and function in society [3]. It
teaches the formulas of social proceedings, asaiesil moral values, attitudes towards
marriage, family, other people, suffering and maroye [4]. It is also 'a place of accumulation
of the very first experiences, the place of acqgithe basic knowledge about the world, moral-
social norms' [4], the place of implementation oimg basic values making life sensible and
harmonic development of emotions, ability to livea society, with the dialogue with other
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cultures as well as the life in tolerance [5] ahdréfore the place of intensive socialisation-
upbringing inter-action [6].

The theory of systems illustrates family as a systehich does not relate to it in the
categories of a group consisting of particularvidiialities nor in understanding what happens
inside a family referring to intra-psychical quidg of the people, their motivation, internalised
past or other psychological categories describimggindividuals. According to this theory, a
family is an open system in which the participdaihange energy, matter and information
with the surroundings,’ so they depend on it [7-8eing under pressure from the side of the
external environments or in relation to the intétzanges (i.e. children's growing up), they
start up the negative feedback which allows foumggg the twisted balance and/ or can lead
to change of the system' [10]. According to thisdtty, ‘family is a system communicating with
other social systems, while the amount of inforovais dependable upon the transmission of
the borders between these systems' [10]. A chaistatequality of a family in the system
context is the presence of mutual relation of disetd indirect type between all the family
members. It means that the relations happeningdsgtwvo persons, i.e. a husband and a wife,
have the impact not only on them but on the chiidwo belong to their family as well. What
happens at this place is the complex and systenactiea of family relationship [11].

The assertion of family in the context of theorysystems incline in the perspective of
presenting family as child's 'manager' whose rslenanaging (or at least it should be) the
immense intellectual effort of a child's first yeaf life directed atearning the surrounding
world of nature and culturfl2]. As one of the first and at the same timeliasic upbringing
environments the family has some special rolesfanctions to fulfil — which can be noted —
in some families they are completely fulfilled,Some they are neglected and in some others
(families of pathological type, of ineffective upiging and/or families where they are
concentrated only on professional careers) theglaa€dowed by one function — in case of so
called 'high flying parents' it is the economiaahétion. The literature presents a wide variety
of multiple functions and roles which a family faaes a social-upbringing institution of a child.
The authors [13, 14, and 1] among others, highligktfollowing: procreative, economical,
protective, socialisation, social-stratificationntagration, marriage, parental or even
brotherhood. They define and name them in varioasmars. Analysing the literature in the
context of various functions of a family, Stanist&awula [6] classifies it to the four major
ones. They are: biological-protective, culturaliabceconomic and of upbringing type. As
Maciej Kotodziejski [15] states that a family isplace of support and development of child's
abilities and interests, a place of a diagnosisgsitong and weak sides." In this ‘primary’
environment the personality of a child is createwugh direct and long-lasting inter-actions
based on close bond with child's parents [16].

Social-industry transformations caused that aesoporary family has become 'a thing
more' to a child than a mere upbringing environmérnitas become an institution in which
despite (sometimes) the lack of realisation of sdumetions, 'in the first place there appear
emotional relations both between the spouses atvieba parents and children [17]. These
relations determine the quality of family bonds e¥hiare responsible for family endurance and
the satisfaction which is shared by its particisdi®rofound, properly developed family bonds
between the family members favour the completiothef most important family functions:
emotional-expressive and protective-upbringing, ahith is combined with that, it favours
the development of individuals (children and adufigfilment of their needs and keeping the
family as one unity. H. Izdebska [18] underlinesttfor the upbringing function of a family to
be one of the priority functions — it has to bensidered in broader context of the changes
taking place in the family." The author also poiois to the necessity of integration of family
upbringing activities with the upbringing activief other institutions interacting with children
and teenagers.
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Asserting, a family constitutes for a child 'a |#avironment' in which ‘there are mutual
interactions of configuration of elements of thisveonment which are always created
individually and uniquely and such elements ofratvidual (a subject) which direct its attitude
to the environment [19]. This 'life environmentoats a child (here a significant influence have
other upbringing environments of a child, suchasa environment, peer group, school) 'with
relation to constructivist concepts, to create s@aal knowledge on reality and the learned
reality is individually constructed with the usé aultural tools and through getting the
understanding of meanings' [20]. This 'life spdsetial space’ of a child creates its ‘educational
space' through a mediating role of a family betwestous institutions and organisations (as
indicated among others by H. 1zdebska) which, asragd, fulfil educational functions. It can
be therefore stated that a family is the main amchgry upbringing institution of a child;
without its participation in the educational ardfalaxal (social) environment, the optimal
development of a child would not take place. Fershke of a child and its development what
is indispensable is the integration of various upgpng environments which facilitate the
cognition and experiencing of the coherent worlthport the process of its education at all
levels, which is assumed to bring the positive Itesin the adult life. According to K.
Konarzewski [21], 'the vision of children's futuwlepends also on reconstructing the family
culture passed from generation to generation.' Blae ‘parents’' pedagogical culture' is also
of great importance as it creates 'a system otioek between the family members, their
knowledge, opinions and attitude regarding suctigsis and proceedings of the people who
form a family group' [21].

3 Multi-sided upbringing in family

Upbringing is associated with forming and suppgytime development of man's personality
in the area of health, morality and aestheticalgs used to form the attitudes and to build the
system of values of its recipients that is the puf22]. A human being hides persons —
biological and social Since the moment of birth a man has been creatdeveloping
collective life, completing the spirituality, feefis, habits, imaginations and opinions
expressing a social group — thus, building his er own value and transfers it to some
individuals and groups, next generations building ib new benefits and improves the
conditions and ways of life [23]. The continuatioha species is assured to the human being
through the mechanisms of procreation but it isydhke unceasing contact of a man with
culture, the immature human being becomes a pengeiecipient and an active participant of
it [24]. Adolf E. Szottysek [25] claims that ontglp of man grasps three key categories:

1. Category of natural development.

2. Category of the environment of the nature (thisirmmment determines the biological
development).

3. Category of socio-cultural environment (this enmireent conditions the formation of man's
attributes in the process of its development).

The development of child's inborn structures amdgdnes inherited after their parents is, in
the context of upbringing, influenced by naturaliesnment and child's activeness in the
environment, as well as socio-cultural environmang child's activeness in the environment.
The foundation ofupbringing or a condition of its co-existence are two vitabgesses:
socialisation and inculturatiorboth of which are shared by many people. Amongtimeepts
and imaginations on the upbringing there appeaesassociations of the term upbringing with
attraction (revealing from darkness into the dimacf light), transmitting (subjected to the
authority), raising (subjected to an adult persahdwing for growing (trusting a young person
in the process of growing), adjusting (a controleet effective activity) and help in life
(helping with upbringing to all the human beings;luding stigmatised and excluded) [26].
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A period of special vulnerability to any interact®of educational and upbringing (in other
words pedagogical) type is tbhkildhood in which the possibility of multi-sideeM&lopment of
a child is soughtRonald W. Richardson and Lois A. Richardson cldiat the family identity
has an enormous impact on the development of itdialis personality, since children learn the
social behaviours with relation to their parentd aiblings [27]. Childhood comprises of the
periods of anomy and heteronomy in upbringing [28wever, according to the philosophy
of Sergiusz Hessen who understood upbringing asifigy personality through the introduction
into the world of the results of human culture,uamian being in the process of upbringing
should defeat the period of anomy and heterononigtable to achieve the phase of personal
autonomy which facilitates understanding, survivamgl creating the cultural goods [29].

The power of child's auto-creation is noticed bynita Waloszek which claims that trying
and discovering the world by a child is a specetiged happening during childhood, in the
borders defined by the nature [30] and culture withe frames of parents' responsibility for
their child's upbringing. Every man has the eagesrie trigger a creative process in them as
the art of creating a winner in themselves (aueation) [31].Socialisation is understooas a
process and the result of a process of transmisseaystems of values, norms and pattern of
behaviours compulsory in a particular group of peodj29] to an individual. Estelle R.
Jorgensen [32] defines socialisation as the lifeglprocess in which groups and institutions
impose the social values, opinions and custonmtsenf group to the immature, hoping that there
would happen further continuation of particulameoon beliefs and rules.

Socialisation in this aspect does not limit onlythe teenagers but along with the re-
socialisation [33] it is a process which combinbeory and practice, beliefs and values,
knowledge and know-how which constitute the unigoenpetences of a human being
necessary to co-exist, to co-operate and parteijpasociety [34].

In the context of multi-sided upbringing in family special kind of inter-action is
inculturation Inculturation is the absorption of the culture @fhisurrounds a man since the
time of birth until a certain age — according tongoauthors [35].

The primary factors of inculturation (acculturafjonclude:
— Collection of child's primary abilities disclosetitae moment of birth or a bit later.
— Experiences delivered by the cultural environmemtrdg the period of growing.
— Influence of rapidly changing cognitive system, eleped along with learning other
abilities brought with culture [36].

Inculturation is characterised with procedural seuwithout the aware effort and without
the recognised marks of intended and aware learbiegpite people's efforts, in the context of
multiple abilities or skills, various cognitive &g of man in this phase do appear and improve
[36]. A lot of people and social institutions, ramgfrom parents, peer group, local community
to mass media, church and the state take parteirpptbcess of inculturation. Each of these
groups uniquely interacts with the individual's qmerality (or we hope it interacts with the
others). A child dwelling among other people leamgen subconsciously, how to deal with
others, assimilates the language, customs and loemsy24]. In other words, inculturation is
the acquisition of culture in the conditions (sttaas) of cultural contact of a man with another
man and it has some anthropological connotatiod$. [ seems that in the process of
inculturation the most important part belongs ®fdmmily home (parents, siblings), as the place
of cultivating the customs, habits and traditioRamily as a small social group consisting of
parents and their children constitutes the basisonfituration, as this is the place where a child
encounters theulture and mass culturer the first time [37]. Family creates its ownltcwal
environment [38], lifestyle, individual ways of engssion, their customs, habits, even diction.
It also upkeeps the biological continuation of aisty and cultural continuation, here fulfils
the procreative, social, cultural and economic fioms.
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Besides, a family through incultural actions daasf all the child's qualities which would
be decisive when it comes to its future, doingliyfaware of emotions and with the conviction
that they are commonly shared thus creating thesgirere of closeness and the emotional
bond [39]. Therefore, it should be remembered ithatlturation is a process of in-building an
individual into the culture of a particular socigdoup and locality and subsequently, the
individual sill be a bearer of such absorbed celtiurthermore, inculturation is an unaware
process of assimilation of cultural values, in-8Bung into the culture of the environments. It
also has to be noted that within the inculturati@ncan witness the informal managing when
a parent in constructed or non-constructed marhvsthe culture to a child in which it grows
and attempts at creating the best conditions $aalisorption [36].

4 Conclusions

Upbringing is an activity continuing the future @fhuman being and directed at its sake,
thus, as perceived by Jozef Gornikiewicz, therexgseme attention of the institutions of
upbringing, including family, so as to develop tt@gnitive dispositions, manual abilities,
creative abilities of an under-aged person, dingctit the prospective dimension [40].

It is important to understand that the ever-chaggsocial, economic, industrial and
axiological reality demands some defined attitudewind and in action of the upbringing type
— especiallya creative and valuing positively attitudgnce something what is new does not
have to prove valuable.

These particular actions of a parent-guardian amglicated inpedagogical humanistic
thinking [41].

REFERENCES

[1] M. Przybysz-Zaremba: Rodzina, praca, edukacjabszary przestrzeniycia kobiet.
Sukcesy, konflikty, problemy. Elipy: Wydawnictwo PWSZ w Elgbu, 2013. ISBN:
9788362336302.

[2] A. M. Tchorzewski: Funkcje edukacyjne rodzir§tudium diagnostyczno-anagnostyczne.
Bydgoszcz: WSP, 1990. ISBN (Brak).

[3] I. Dudzik: Rodzina wobec kryzysu wasth. Refleksja etyczna na marginesie
przeprowadzonych baflain: Rodzina, wart&i, przemiany. (Ed.) M. E. Ruszel. Stalowa
Wola: Wydawnictwo Fundacja Uniwersytecka w StalpWéoli, 2010. ISBN 978-83-
86916-72-9.

[4] L. Szymczyk: Rodzina jako waié w wychowaniu dzieci w wieku przedszkolnym. In:
Rodzina, wartéci, przemiany. (Ed.) M. E. Ruszel. Stalowa Wola:d&wnictwo Fundacja
Uniwersytecka w Stalowej Woli, 2010. ISBN: 978-83986-72-9.

[5] I. M. Kijowska, M. Przybysz-Zaremba (Ed.): Rada. Wybrane wymiarysrodowiska
wychowawczego dziecka. Efg: Wydawnictwo Pastwowa Wysza Szkota Zawodowa
w Elblagu, 2011. ISBN: 9788362336081.

[6] S. Kawula, J. Bygiel, A. Janke: Pedagogika rodziny. ToruwWydawnictwo Adam
Marszatek, 2005. ISBN: 978-83-7611-325-8.

[7] S. Forward: Toksyczni rodzice. Warszawa: Wydatvmo Jacek Santorski & CO Agencja
Wydawnicza, 1994. ISBN: 83-85386-17-3.

[8] S. J. Price, Ch. A. Price, P.C. McKenry: FassliCoping with Change. A Conceptual
Overview, Families & Change. Coping With Stres€uknts and Transitions, 2010, pp.
1-24. 1ISBN:9781412968515.

[9] M. Plopa: Psychologia rodziny. Teoria i badamaakoéw: Wydawnictwo ,Impuls”, 2005,
p. 10. ISBN: 83-7308-565-3.

[10] B. Tryjarska: Rodzina w ggiu systemowym. In: Rodzice i dzieci — psychologigpbraz
sytuacji problemowych. (Ed.) E. Milewska, A. Szymwska. Warszawa: Centrum

34



Malgorzata Przybysz-Zaremba / University Reviewl.\99 2015, No. 2-3, p. 30-36

Metodyczne Pomocy Psychologiczno-PedagogicznejdWrnstwa Edukacji Narodowej,
2000, p. 7-8. ISBN: 83-7308-350-2.

[11] R. D. Parke: Development in the family. Ann&aview of Psychology, 2004, No. 55, p.
366. ISSN: 0066- 4308.

[12] S. Kawula, J. Bygiel, A. W. Janke: Pedagogika rodziny. TirWydawnictwo Adam
Marszatek, 1997, p. 53-54. ISBN: 83-7322-868-3.

[13] F. Adamski: Rodzina. Wymiar spoteczno-kultusow Krakéw: Wydawnictwo
Uniwersytetu Jagiellesskiego, 2002. ISBN: 83-233-1553-1.

[14] D. Gebué: Rodzina. Tak, ale jaka?. Warszawa: Wydawnictwadémickie ZAK”, 2006.
ISBN: 8389501546.

[15] M. Kotodziejski: Inteligencje wielorakie w pkeyce edukacyjnej. In: Ewaluacja i
innowacje w edukacji. Samoocena i ocena w ksztaldemychowaniu. (Ed.) J. Grzesiak.
Pozna-Konin: Wydawnictwo UAM-PWSZ, 2009. ISBN: 978838&357.

[16] M. Przybysz-Zaremba: Adult Children of Alcoled in contemporary world — narrative
construction of biography. ACTA Facultatis Paedagag Universitatis Tyrnaviensis, Ser.
D, 2011, No. 15, p. 101. ISBN: 978-80-8082-512-6.

[17] M. Ziemska (Ed.): Rodzina i dziecko. Warsza®W&VN, 1998, p. 5-6. ISBN: 978-83-246-
0994-9.

[18] H. Izdebska: Rodzina i jej funkcja wychowawchka Encyklopedia pedagogiczna. (Ed.)
W. Pomykato. Warszawa: Fundacja Innowacja, 199708. ISBN: 83-86169-03-6.

[19] E. Marynowicz-Hetka: Pedagogika spoteczna. 8¥awa: PWN, 2006, p. 56. ISBN: 978-
83-01-14676-4.

[20] J. Batachowicz: Konstruktywizm w teorii i prigke edukacji. Edukacja, 2003, nr 3, s. 22.
ISSN: 0239-6858.

[21] K. Konarzewski: Ucze In: Sztuka nauczania. Szkota. (Ed.) K. Konarzewslarszawa:
Wydawnictwo Naukowe PWN, 2004, s. 134-1BE8BN: 978-83-01-14240-7.

[22] S. Palka: Pedagogika w stanie tworzenia. Kon&gje. Krakow: UJ, 2010. ISBN:
83233165809.

[23] S. Kot: Historia wychowania. Tom 1. WarszawdydawnictwoZAK, 2010, p. 1. ISBN:
978-83-620-1511-5.

[24] G. L. Gutek: Filozoficzne i ideologiczne poaat edukacji. Gdask: GWP, 2003. ISBN:
8389120739.

[25] A. E. Szoltysek: Filozofia edukacji. Ksztalttamie umystu. Krakéw: IMPULS, 2013.
ISBN: 9788378501978.

[26] Ch. Callo: Modele wychowania. In: PedagogiRadstawy nauk o wychowaniu. Tom 1.
(Ed.) B.Sliwerski. Gdask: GWP, 2006. ISBN: 8374890215.

[27] R. W. Richardson, L. A. Richardson: Najstarsgeednie. Najmiodsze. Jak kolefto
narodzin wptywa na Twaoj charakter. Gd&a: GWP, 2001. ISBN: 8387957496.

[28] W. Oka: Stownik pedagogiczny. Warszawa: PWN, 1981. ISBNIK).

[29] B. Milerski, B. Sliwerski (Ed.): Leksykon Pedagogika. Warszawa: PVZRQO. ISBN
9788301130718.

[30] D. Waloszek: Kreacja jako cecha dzietiva cztowieka. Konsekwencje edukacyjne. In:
Pedagogika kreatywna wyzwaniem edukacji XXI wiefd.) E. Smak, S. Wioch. Opole:
Wydawnictwo Uniwersytetu

Opolskiego, 2010, p. 45-49. ISBN: 97883 789% .

[31] L. Maciejewska-Suchanek: Creatio — przesirgebiektywna. In: Pedagogika kreatywna
wyzwaniem edukacji XXI wieku. (Ed.) E. Smak, S. \Wwho Opole: Wydawnictwo
Uniwersytetu Opolskiego, 2010, p. 21-26. ISBN: 99B854007.

[32] Blog, Estelle Jorgensen,Available at: http://blogs.music.indiana.edu/estell
jorgensen/about/ (z dnia 26 grudnia 2013 r.).

35



Malgorzata Przybysz-Zaremba / University Reviewl.\99 2015, No. 2-3, p. 30-36

[33] M. Przybysz-Zaremba: Proces resocjalizacji wespoétczesnych koncepcjach
teoretycznych. In: Naukowe Forum Pedagogoéw, Przelrde kegu zagubionego
cztowieczéstwa na resocjalizacyjnej niwie. (Ed.) S. Przyhski. Krakéw: Oficyna
Wydawnicza Impuls, 2010, p. 121-130. ISBN: 978838%B1; ISBN:

9788375873757.

[34] E. R. Jorgensen: Search of Music Educationivérsity of lllinois Press. Urbana &
Chicago, 1997. ISBN: ISBN:10025206609X.

[35] E. E. Gordon: Umuzykalnienie niemavl matych dzieci. Krakow: Zamiast Korepetyciji,
1997. ISBN: 8386434313.

[36] J. SlobodalUmyst muzyczny. Poznawcza psychologia muaykEC, Warszawa 2002.
ISBN: 8387759791.

[37] A. Lato: Cztowieczastwo w kulturze masowej. In: Esencja cztowiatstera. Prawda
ludzka a cywilizacja. (Ed.) H. Romanowska-takomy.aMzawa: Wydawnictwo
ENETEIA, 2010, p. 385-396. ISBN: 9788361538011.

[38] E. Sobol (Ed.): Stownik Wyrazéw Obcych. Wansza PWN, 1995. ISBN: ISBN
8301114878.

[39] B. Dymara: Tradycje, obyczaje i obdy w edukacji dziecka. Poliestetyczne przestrzenie
edukaciji. In: Dziecko wwiecie tradycji. (Ed.) B. Dymara. Krakow: Impul10, s. 112-
115. ISBN: 9788375872378.

[40] J. GOrniewicz: Teoria wychowania (Wybrane pesby). Toru-Olsztyn: Wydawnictwo
Akapit, 1996. ISBN: 8390300524.

[41] D. Kubinowski, Pedagogiczne Bignie humanistyczne jako kategoria metodologiczna.
In: Metodologia pedagogiki zorientowanej humanistye. (Ed.) D. Kubinowski, M.
Nowak. Krakéw: Wydawnictwo IMPULS, 2006, p. 177-1TSBN: 9788373086968.

36



